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CHAPTER I
INTRODUCTION TO THE STUDY
Physical education is a fundamental phase of the modern
program of education.

Some educational philosophers regard

man as a unified whole.

The basic function of education,

then, is to focus attention on the "whole child."

In view

of this fact, educators in the field of physical education
are constantly studying their programs to ascertain whether
or not they are adequate and whether or not the programs are
making major contributions to the development of the "whole
child."
In recent years, it has become an established fact
that children's experience during their formative years
greatly affect their physical, social, mental, and emotional
growth and well-being.

Thus physical education, because of

the many kinds of activities it offers to develop the "whole
child," plays a major role in the elementary school program.
Just as children may learn more outside of schools than
they do in them, and just as they often learn more from
their peers than from their teachers in certain areas, so
may they also learn through life experiences—either con
sciously or unconsciously—a type of physical education.
If desired results are to be obtained, however, play and
physical education activities must be directed.
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Physical education in elementary schools, then, should
he directed, purposeful activity centered around the total
body, its movement, care, and use.

As such, it would stress

the development of skills—physical, social, and mental.
Physical education in the elementary schools aims to pro
vide numerous opportunities for the individual and for the
group.

These activities should be stimulating, fun to do,

and should ultimately lead to positive physical, social,
mental, and emotional growth.1 Since physical education
plays such a major role in the educational program, its
contribution is built upon the objectives of developing
(l) organic and physical well-being, (2) skills, (3) know
ledge, and (4) appreciations.
Since physical education is universally accepted by a
majority of educators, it is important that a well-rounded
scientific program of physical education be organized in
the elementary schools as an intergral part of the school
program.
A program of this nature implies that every child be
given the opportunity to develop the optimum of his indivi
dual is to get full benefit and optimum enjoyment from
participation in physical education activities.

A. Bilbrough and P. Jones, Physical Education in the
Primary School. (University of London Press LTD, 1963), p.11.
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PURPOSE OF THE STUDY
To investigate the methodology of organizational
techniques and design a suggested Physical Education Program
for grades Two and Three at John Henry Brown Elementary
School.
LIMITATIONS OF THE STUDY
The study was limited to second and third grade boys
and girls, ages seven through nine at John Henry Brown
Elementary School in Dallas, Texas.

A review of the

literature failed to provide a reasonable quantity of
information regarding programs for Grades Two and Three.
SCOPE OF STUDY
The Investigator was interested in obtaining information
pertaining to sources concern with program content criteria
for selection of activities, facilities, equipment, and
personnel necessary for adequate programs in elementary
schools were read intensively.
COLLECTION OF DATA
The following procedures will be utilized in an attempt
to obtain valid and reliable data:

Review of related

literature, a review of pertinent Library Resources materials,
including books, magazines, pamphlets, periodicals, Journals
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and Interviews with recognized authorities in the field
of physical education.
PROCEDURE
In seeking answers to the problem of this study, the
following procedures were followed to determine the proper
physical education program for grades two and three.
A comparative report was made of elementary schools
physical education programs in Dallas, Texas.

Information

involved included program content, criteria for selection
of activities, facilities, equipment, and personnel
necessary for an adequate program in elementary schools.
These documentary sources were research bulletins,
articles, books, and journals related to the study.

Human

sources of data were teachers of indoor physical education
in the elementary schools of Dallas Independent School
District, the co-ordinator of Physical Education, Health
and Recreation in the Dallas Independent School District,
a supervisor of physical education in a Dallas Public
School and Maryhelen Vannier, Ed. D., Professor and Director,
Women's Division Department of Health and Physical Education,
Southern Methodist University.
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DEFINITION OF TERMS
The following definitions of terras were used in the
study:
Physical Education:

is the aspect of the educational
programs in schools that involves
participation by the pupil in
physical activities for the pur
poses of physical, social, emotional,
and intellectual development.

Balance:

all motor adaptations that lead directly to
stable equilibrium.

Direction:

the line of movement in space taken by the
body or an object.

Force:

additional, differentiated effort made to pro
duce the power needed for any particular move
ment.

Time:

stress and duration of various parts of a move
ment in relation to each other.

Movement Exploration:

may be described as that part of
the physical education program in
which the child discovers his own
ways of moving.

Locomotor Movements:

are skills in which the child moves
from one place to another.

6
Non-Locomotor Movements:

are skills in which the
child remains in a given
place and moves parts of his
body or uses his body to
move objects.

Body Mechanics:

acquiring the ability to stand, sit,
squat, relax, start, and stop, push
and pull, and lift and carry.
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CHAPTER II
REVIEW OF RELATED LITERATURE
Review of literature failed to reflect previously
organized program for Grades second and third.

A successful

physical education program is the result of good program
planning based on a thorough knowledge of how physical
education contributes to the growth and development of
children at each age level.
Glenn Kirchner,1 Chairman, Physical Development Center,
Simon Fraser University British Columbia, Canada, says, "to
establish a well rounded physical program for elementary
school children, the program is divided into two closely
related areas:

The first and most important is the

instructional Program which consists of the regular activities
carried on during the daily physical education period."
The activities have been placed into three catergories;
namely games, dance, and self-testing activities.

Each

grade level is provided with a guide showing the percentage
of time that should be devoted to each type of activity.
The second area is the extra-class program includes all other
supervised physical education activities that are under the
_

_

Glenn Kirchner, Physical Education for Elementary School
Children, (Dubuque, Iowa, Wm. C. Brown Company, 1966), pp. 58-

557
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direct supervision of the teacher.

In essence the program

should be an outgrowth or supplemental to the instructional
program.

2 suggestions

E. Benton Salt, Fox Dowthett and Stevens,

concerning the procedure which may be followed in planning
an elementary physical education program.

Step-one deter

mine the scope and content of the physical education for
a particular grade.

In order to promote a better under

standing of the terminology and scope of the program, the
various phases are:
1.

Directed Play

2.

Small Group Play

3.

Large Group Play

4.

Team Game activities

3.

Rhythmic Activities

6.

Stunts, Pyramids, and apparatus activities

7.

Classroom Games

Step-two determines the specific activities to be us©d
in the program during the school year.

Step-three definite

planning for the daily and weekly physical education program.
2
E. Benton Salt, Fox Dowthett and Stevens, Teaching
Physical Education in the Elementary School. (New York:
A.S. Barnes & Company, 1942;, pp. 19-20-26.
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3 believes that

Charles A. Buchner and Evelyn M. Reade,

the following basic principles are essential and must be
carefully considered in planning and administering a worthy
program.
1.

Activities in physical education should be based
on the need, interest, and abilities of the child.

2.

The program of physical education should be plan
ned and administered to provide many opportunities
for large-muscle development, social development,
and good emotional adjustment.

3.

The necessary equipment, facilities and qualified
leadership essential for good programs should
be the responsibility of every school.

4.

There should be provision in program of physical
education.

5.

Activities which have opportunities for
recreational use should be included in programs
of physical education.

6.

Interscholastic sports of a varsity type should
not be permitted in the elementary grades of
one through six.

7.

Awards should not be used as incentives in the
physical education programs.

3
Charles A. Buchner and Evelyn M. Reade, Physical
Education in the Modern Elementary School, (New York:
The MacMillian Company, 195«.j, pp. 112-123.
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8.

Programs of physical education should be planned
with local and community needs in mind, and the
cooperation of the home and community should be
secured.

9.

Provision for the exceptional child should be
made through adapted programs of physical education.

10.

Physical Education should be co-ordinated and inte
grated with other parts of the curriculum.

11.

Facilities, equipment, and planned organization
and supervision for physical activities should be
provided for during the noon hour and after school.

12.

Physical Education should be evaluated in terms
of pupil growth.

11

Charles A. Buchner, Koening and Barhard,

describes

five specific steps in building a program in elementary
physical education:
A general statement- explains the purpose for and
philosophy behind the guide, states that it was
established to fill the frame work found in the school,
is to be an on going project that can be improved
from year to year, and it merely sets minimum essentials.
Time requirement- established for Kindergarten through
six grade.

Specific objective-listed for each level

(boys and girls on the primary level) in the physical,
neuromuscular, mental, social and emotional areas.
Classification System for activities- includes rhythms
(dance, marching and calisthenics); games of low
organization, apparatus, stunts, individual and dual
activities, and acquatics.
List of activities- provided at each grade level and
time allotment-breaks to number of weeks and per cent
of total time for each activity at each grade level.
If
Charles A. Buchner, Koening and Barhard, Methods and
Materials For Secondary School Physical Education. (St. Louis.
The C.V. Mosley Company), p. 132.

12
Evaluation - states the purpose of evaluation and basis
for grading.

5

Dorothy La Salle,

Education Director, Teachers College,

Columbia University; suggest the following criteria for
planning and building an elementary physical education program.
1.

It meets the needs of every child because in a demo
cracy we are concerned with developing the potentialities
of each individual.

It must provide for the

physically handicapped as well as the normal.

Every

child should participate in some activity.
2.

It should be very vigorous for normal children.

3.

It should give opportunity for instructing in a
variety of skills.

4.

It should provide opportunity for making up games
and creative dance activities.

5.

It should provide opportunity for working in small
groups.

6.

It should provide for continous evaluation of growth
toward the objective set.

7.

It should offer activities meaningful to children,

Dorothy La Salle, Guidance Of Children Through Physical
Education, (New York: A~ S. Barnes and Company, 1946), p, 35.
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giving opportunity for individual initative
and group co-operation.

Response to command

activities should be reduced to a minimum.
Elizabeth L. Sehon, Anderson, Hodgins, and Van Fossen,
associate professors of physical education from Santa Barbara
College, The University of California, suggest these bases
for planning an elementary physical education program.
Since teaching the whole child is the basic philosophy on
which our educational system is built, it would seem proper
in attempting to set up a program for physical education to
review first the educational principles that are meaning
ful here as anywhere in education, then to explore the
characteristics of the children within certain age groups
and to suggest from these explorations the types of physical
activities that are most suitable at the various grade levels.
This would imply analysis of material in the program, with
suggestions for allotting to each subject its share of
instructional time.

Other factors that will influence the

selection of program content are time allotment, facilities,
equipment and location.

Environment may condition both

materials and emphasis, and administrative problems may limit
organization.

Elizabeth L. Sehon, Anderson, Hodgins and Van Fossen.
Physical Education Methods for Elementary Schools, (Philadelphia:
W.B. Saunders Company, 1943) p. 22

CHAPTER III
ORGANIZATION OF PHYSICAL EDUCATION FOR
GRADES TWO AND THREE
The total program for primary grades should be a
balanced one containing a wide range of activities.1
Broad areas around which the program should be built are:
1.

Rhythmic activities

2.

Games of low organization

3.

Relays

4.

Movement exploration

3.

Lead-up athletic team games

6.

Aquatics

7.

Stunts and self-testing activities.

1
MaryHelen Vannier, Mildred Foster, Teaching Physical
Education In Elementary Schools, (Philadelphia: W. B. Saunders
Company, 4th Ed. 196b), p. 107.
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OBJECTIVES
1.

To develop healthful, vigorous, and skilled bodies
through physical activities.

2.

To develop favorable attitudes towards health and play.

3.

To build endurance and increase organic development.

4.

To grow in strength and agility, and develop co
ordination.

3.

To foster normal emotional growth and stability.

6.

To learn the skills of a variety of fundamental physical
activities which foster good health.

7.

To learn and practice good sportmanship.

8.

To learn how to use leisure time wisely.
PHYSICAL EDUCATION OBJECTIVES OF GRADE 2

1.

To learn to play indoors and outdoors equally well.

2.

To learn to co-ordinate the muscles in physical education
activities.

3.

To learn to take turns.

4.

To learn group consciousness.

5.

To develop self-assertiveness towards leadership.
PHYSICAL EDUCATION OBJECTIVES OF GRADE 3

1.

To develop better motor co-ordination.

2.

To learn the importance of rules of the games.

16

3.

To develop a better response to rhythms.

4.

To learn how to be a good leader and a good follower.

5.

To develop self-control and initiative.

6.

To learn more group activities.

17
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PERIOD DIVISIONS
Children in elementary grades should have a total of one
hour daily devoted to physical education.

On the primary level

at least 30 minutes daily should be given to class instruction
and the remainder of the time to supervised play on the play
ground.

It is customary to have the morning time given over

to the former, and the afternoon to supervised free play.
Regardless of the period divisions established by school
administrators, the physical education class period should be
carefully planned in order that there be a spread of activities

3

or that more skill mastery can be accomplished.
Suggested Plans are:
PLAN I
PRIMARY LEVEL (GRADES 2, 3)
Movement exploration
Discussion or evaluation

Free Play
Ball Skills
Games

Total

PLAN II

PLAN III
Free Play
Stunts and tumbling
Lead-up team games
Discussion or evaluation

25 min.
5 min.
30 min.

Total

5
15
10
30

min.
min.
min.
min.

Total

5
5
15
5
30

min.
min.
min.
min.
min.

3
Maryhelen Vannier, Teaching Physical Education In Elementary
Schools, (Philadelphia: W.B. Saunders Co., 1963) p. 109.
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In the primary grades, emphasis should be placed upon
joyful activity; small children are not as interested in
learning how to do intricate game skills as they are in being
active.
Instead of including a wide variety of activities in
the beginning of the year, the teacher should start with
games familiar to the pupils and gradually introduce new
ones into the program.

She should go from the known to the

unknown, reviewing the familiar and gradually including the
new.
Pupils and the teacher should evaluate together their
weekly and daily progress.

Time allotment for this purpose

may be five minutes daily or twenty to thirty minutes weekly.
During this period, the group should plan with the teacher
the ensuing work, check progress made toward reaching desired
goals and objectives, and discuss problems that have arisen
during class time.

Lesson plan for each grade should be

made both weekly and for the term.
Activities suitable and recommended for each level inclused:
GRADE 2
Rhythmic Activities

Singing Games

Folk Dance

Farmer in the Dell

B1eking

Hippety Hop to the

Kinder Polka

Barber Shop

Gustaf's Skoal

Thread Follows the

Seven Jumps

Needle
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The Crested Hen

I'm Very, Very Tall

Broom Dance

The Muffin Man

Rovernacka

Old King Cole

Movement Exploration
Combinations of movements

Building a house

Skip-hop-glide

Cowboys and Indians

Changing directions

Christmas tree and

Changing tempo

Santa

Going to the grocery store

Playing in the wind

Modes of travel
Relay

Stunts, Tumbling and
Self-testing Activities

Back to back

Bear walk

Automobile relay

Duck walk

Head balance relay

Elephant walk

Rope Skip relay

Seal walk

Passing relay

One-leg hop, changing

Stiff-leg relay

directions

Gunny sock relay

Log roll

Three-legged relay

Rope jumping

Running

Wheel barrow

Skipping

Measuring worm

One-leg hop

Crab walk

Run-up, walk back

Leap frog
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Running backwards

Rocking horse

Up and over

Chicken fight

Balance relay
Up and under
Box relay
Sack relay
Mimetics and Story Plans

Games of Low
Organization

Rope jumping

Do this-do that

Figure skating

Midnight

Branding cows

Call ball

Fishing

Charley over the water

Bicycling

Steal the bacon

Acting out sports

Poison tag

Animals

Graden scamp

Follow the leader

Squat tag
Red light
Wood tag
Line dodgeball

GRADE 3
Rhythmic Activities
Folk Dance
Polka

Gallop

Ace of Diamonds

Slides
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Green Sleeves

Fox trot

Indian War Dance

Polka

Norwegian Mountain Dance

Dances created to

Tontoli

songs, and stories

Finger Polka
Singing Games

Games of Low
Organization

Jenny crack corn

Caboose

Captain Jinks

Stride ball

Indian braves

Three deep

Lobby Lou

Boiler brust

Pop Goes the Weasel

New York

Rig-A-Jig

Target throw

The Needle1s Eye

Last couple out
Hill dill

Dance Fundamentals

Circle Bulb bowls

Singing

Line Dodge ball

Movement Exploration

Hopscotch

Actions for poems and stories

Loose Caboose

Song titles
A bus trip
A train trip
The airplane
Gardening
Acting out sports
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Stunts, Tumbling,, and Self-Testing

Team Games

Knee dip

Soccer Keep Away

Cartwheel

Capture the flag

Nip-up

Kickball

Coffee grinder

Dodgeball

Push-up

Boundary Ball

Cross leg stand

Kick it and run

Foot clap

Throw it and run

Walrus walk

Liner Soccer

Backward and forward roll

Corner dodge ball

Chimney
Fish hawk dive
Twister
The swan

Relays

Relays
Basketball pass

All four relay

Horse and rider

Throw and sit relay

Down and up relay

Soccer dribble relay

Automobile relay

Run and throw back

Goal butting

relay

Maryhelen Vannier, and Mildred Foster, Teaching Physical
Education In Elementary Schools, 4th Ed. (Philadelphia Pa.:
W. B. Saunders company, 1966), pp. 109-112.
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UTILIZATION OF COURSES OF STUDY
Although most states and local school systems have courses
of study available as well as teaching guides, such materials
should be used mainly as idea launching pads.

An ideal physical

education class is one devised and conducted skillfully for
each particular class in each particular school, for no course
of study or teaching guide will "fit" (or even be fit) for
every child.

However, such materials do have value, for

from them teachers can build upon, and create, a new and better
frame work for their own unique teaching situation and class
groups.
Every teacher is a builder-a superior average, or poor
one.

The superior one will design and construct a magical

place wherein children have wondrous experienced of joy and
accomplishment.

The average builder will stick closely to a

pre-planned blueprint made for and by someone else, and her
results will be about the same as everybody else's, or just
another house.

The poor builder is totally unaware that

somewhere a blueprint does exist, or even where to start to
devise her own.

Her house is never built and her eager pupils

who are longing to accomplish something merely mill around
instead, disinterested, disillusioned, and disappointed.
Education seldom capitalize upon what has been accomplished
before, instead of going back to a starting point
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again and again.

Already devised and obtainable courses

of study, teaching guides, and other materials are, in
reality, such starting points like medicine, they work
best miracles when taken in just the right amounts, for if
a little is good, more may not be necessarily better.^

5

Ibid, p. 124.
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CHAPTER IV
SUGGESTED AND SELECTIVE GUIDELINES FOR THE
ELEMENTARY PHYSICAL EDUCATION PROGRAM
Games and Related Activities in the third grade are
divided into five types:

game skills, games of low organi

zation, classroom games, individual and dual activities,
and team games.

Low organization games, team games, and

individual and dual activities take place outdoors unless
the weather is inclement or the ground is too wet.

If there

is no gymnasium, frequent use should be made of the classroom,
cafetorium or auditorium stage, or an activity area.
Game Skills
If skills are to be learned, there must be enough
equipment to give each child time to practice.

The class

may be divided into groups of four to six children for skill
learnings.

Skills are demonstrated by the teacher or a child

before others are given time to practice.

Care should be

taken to see that children use correct form in learning game
skills.

Acquiring these skills is important in the overall

development of each child.
Punt
Definition:
A type of kick in which the ball is
is held in the hands, dropped, and
kicked before it has touched the
ground.
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Common Faults and Suggestions for Possible Corrections:
Tossing the ball--Many pupils try to toss the ball
into the air to kick it. This causes them to lose
control of the ball and it may go in any direction
or they may miss it completely. Repeated reminders
to drop the ball may help.
Note:
The drop kick is very similar to the punt. In this
case, the ball is dropped to the ground and is
kicked immediately after the bounce, just as it
leaves the ground.
Underhand Volley
Definition:
A two-handed volley (hit) of the ball originating
from below the waist. Stand with feet approximately
shoulder width apart with one foot slightly in front.
Knees are flexed and body is in a crouched position.
Arms are flexed and extended downward and forward.
Hands may be open or closed with thumbs to the out
side. Keep eyes on the oncoming ball. Raise body
arms upward to meet ball. Contact ball on the
underside. Legs straighten and arms swing forward
and upward. Follow through in the direction of the
ball travel.
Common Faults:
Not keeping eyes on ball
Failing to flex body
Faulty timing to bringing arms up
Suggestion:
Children should first practice the underhand volley
movements in a relaxed manner without using a ball.
Overhand Volley
Definition:
A two-handed volley (hit) of the ball originating
from above the head.
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Stand with feet approximately shoulder width apart
with one foot slightly in front. Knees are flexed.
Arms are flexed and extended overhead. Hands
should open with fingers spread with thumbs facing
each other. As the ball approaches, extend the
body upward and slightly forward contacting ball
on underside with open hands. Hit the ball with
firm fingers and follow through in direction of
the ball travel.
Common Faults:
Not keeping eyes on ball
Failing to flex body
Suggestion:
Children should first practice the overhand volley
movements in a relaxed manner without using a ball.
Pivot
Definition:
A movement in various directions using one foot as
a stationary base.
Slowly walk forward a few steps and stop in a stride
position. Slightly rise on the ball of the
leading foot and at the same instant lift the rear
foot slightly off the floor and swing backwards
bringing the rear foot even with the other foot
with feet shoulder width apart. That lead foot
(pivot foot) becomes the stationary base and the
other foot may step in various directions. Ball
of pivot foot acts as hub of a wheel, maintaining
contact with floor at point of pivot.
Common Faults:
Swinging rear leg forward and around instead of back
wards
Swinging rear leg back too far instead of even with
other leg.
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Suggestion:
Practice slowly and remember to swing back.
Games of Low Organization
Crows and Cranes

Equipment:

Skills:

Area:

Running, dodging

None

Outdoors, gym, activity
room

tagging

Number of Players: 12 to 30
Formation:

Mark off an area 45 feet long and 30 feet wide

bounded by base lines and side lines and divided by a center
line parallel to the base lines.
two sides—Crows and Cranes.

Divide the group into

The members of each group stand

abreast near the center line and facing their opponents.

The

leader stands outside the area, at the center line.
Action:

When the players are ready, the leader calls out

either of these words "Cr-r-anes" or "Cr-r-ows," dragging
out the first part of the word called.

The players on the

side whose name has been called turn about and run to their
base line in an attempt to avoid being tagged.

The players

on the side whose name was not called run across the center
line and attempt to tag their opponents before they can
cross their base line.

The players who are tagged become

members of the opposing side.

Should a player run across a

Hollis F. Fait, Physical Education For The Elementary
School Child. (Philadelphia: W. B. Saunders Company, 1971),
pp. 229-244.
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sideline to avoid being tagged, he is considered as having
being tagged.

After all players of the side whose name was

called have either crossed their base line safely or have
been tagged, the players of both sides return to positions
near the center line as at the start of the game.
Suggestions:

The leader should attempt to equalize the

number of times each side's name is called although it is
2

not advisable to alternate in calling Crows and Cranes.
Variations:

To fool the players the leader may call

"cr-r-abs" or "cr-r-ickets" in which case neither side
runs.

However, should a player step across the center line

when this call is made he is considered as having been
caught.
Bull in the King

Equipment:

Skills:

Area:

Running dodging,
tagging

None

Outdoors, gym,
activity room

Numbers of Players:

20 to

Formation
Single circle facing center, hands joined (one child the
bull, is in the center.)
Action
The bull attempts to break through the fence by parting
the hands of any of the players.
2

"

~~

Ibid., p. 245.

If he succeeds, all the
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players chase him, except those whose hands he has parted.
The player who catches the bull becomes the bull for
repetition of the game.

The players whose hands were

parted remain in the same place until the bull is caught.
Suggestions
Players should not be allowed to run around the
circle more than once before stopping in front of a
couple.

The quick changing makes the game more interesting.

Guard against any one pupil running too long.

Encourage

pupils to give everyone an opportunity to play; do not
play favorites with a few players.
Variations:

None

Chinese Wall

Equipment:

Skills:

Area:

Dodging, tagging

None

Outdoors, gym, activity
room

Number of Players:

20 to

Formation
Establish the line players lined facing wall.
Action:
The player who is defending the Chinese Wall calls,
"Scale the wall," this is the signal for players who are
in line A to run to line B.

They may be tagged by the

defender of the wall only when they are on the wall.

When
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they are tagged, they become defenders who help tag
others.
Suggestions:
Caution the children not to run too fast.3
Variations:

None

Toss Up

Equipment:

One volley or
soccer ball

Skills:

Tossing, throwing,

Area:

catching, hitting a stationary
target, running

Outdoors, gym, activity
room

Number of Players:

10 to 20

Formation
Players grouped around IT who has the ball.
Action
IT tpsses the ball above his head to a designated height.
As the ball is thrown, the players scatter away from the
thrower.

When IT catches the ball he calls, "Halt," and

everyone must stop wherever he is.
one of the players with the ball.

IT then attempts to hit
Players must retrieve

the ball while the players scatter again.

Upon receiving

the ball IT again calls, "Halt," and everyone must stop.
-

Hollis F. Fait, Physical Education For The Elementary
School Child. (Philadelphia: W. B. Saunders Company, 1971),
p. 263-271.
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IT again attempts to hit one of the players.

If he fails

he again recovers the ball and the action continues. If IT
fails in three attempts to hit another player, the ball
is brought back to the center and a new IT is selected.
Whenever a player is hit he becomes IT.
Suggestions:
It may be helpful to designate a required height for
the toss.

Insist that players must hit on or below waist

level.
Variations:

None

Prisoner Ball

Equipment:

Skills:

Area:

Throwing, catching

Volleyball

Outdoors, gym, activity
room

Number of Players:

12 to 24

Formation:
Two teams in horizontal lines about twenty feet apart
facing each other.

Each team has a small area designated as

the "Prison."
Action
Play begins by a member of one team throwing the ball
into the opposite court and calling the name of any player
on the other team.

That team must catch the ball before it

touches the ground, or the player with the name called goes
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to prison.

Anyone may catch the ball and then throw it to the

side, calling a name as the ball is thrown.

Each team has

the privilege of getting back one of its prisoners, rather
than putting the member of the opposite team in prison.
This is done by calling the prisoner's name, as ball is
thrown.

Then, if the opposite team misses, that player

is free to return to his team.

The team with the most

prisoners caught in their prison at the end of the game
wins; or the game may be played until all members of one
team are in prison.
Suggestions:

None

Variations:
Have pupils count off and call numbers instead of names.
The player whose number is called may be required to catch
the ball or go to prison.
«

Classroom Games
Object Relay

Equipment:

An assortment of four
objects (such as a box,
a book, a cap, a lunch
box, or a purse)

Formation:
Class is divided into two equal groups.
shoulder to shoulder.

Teams stand

Each team has two objects.
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Action
On signal, the leader passes the objects, one at a time,
to the next on his team.
line.

This continues to the end of the

Immediately, the teams execute an about-face and

pass the objects back to the leader.

The team wins whose

leader first holds the returned objects high.
Suggestions:
The first time the game is played, use one object only.
After some skill is developed, the second object may be
4
added.
Automobile Relay
Formation:

Equipment:

None

Pupils seated in rows

Action:
At a given signal, the first child in each alternate
row leaves his seat on the right, encircles the row, and
return to his seat.

As soon as the first child is seated,

the second child leaves his seat on the right, completely
encircles his row and returns to his seat.
is the one whose player is seated first.
alternate rows then play.

The winning row

The remaining

The winners of this group compete

with the winners of the first group.
Zj
Texas Education Agency, Physical Education in the
Elementary School. (Austin, Texas, 1970; Bulletin 637),
P^294-295.
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Changing Seats
Formation:

Equipment:

none

Pupils seated in rows

Action:
The teacher, or leader, calls "change right" and each
child moves into the seat on his right.

When "change left"

is called all move to the seat on the left.

The rows on the

extreme right or left must go to the back of the room and
around to the last row on the other side of the room.
Eraser Tag

Equipment:

Blackboard, chalk,
eraser

Formation:

Players in their seats

Action:
The child who is IT goes to the board and writes either
the name or the initial of another child.

IT then puts

the eraser on top of his head and starts walking away from
the board.

The named child goes to the board, erases his

name, puts an eraser on his head, and starts after IT, who
tries to get to the vacated seat without being tagged or
allowing the eraser to fall off his head.
Seven Up

Equipment:

None

Formation:
Players in their seats (Seven pupils are chosen to
stand in the front facing the group.)
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Action:
All seated players hide their eyes.

The seven players

tiptoe around the room, and each one touches a child on the
head.

When he does, that child raises his hand.

When this

is finished the seven players go to their original places
and the others "wake up."

The players who were touched

stand and in succession each tries to guess who touched
him.

Each child gets one guess.

If successful he changes

places with the one who touched him.
Rope Skipping
Long ropes:

Equipment:

One long rope,
with two children
to turn.

Actions:

5pr0gressj_0ns for

pong

r0pe

are as follows:

Run in, touch ground with hands a few time while
Jumping.
Short ropes:

Equipment:

One Jump rope
per child.

Action:
Progressions for the short rope are as follows:
Skip in place

Backward Jump

Skip while traveling forward

Skip in place-eyes closed
(children love this sensation)

-

Ibid., p. 296-298.
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General Teaching Procedures
1.

Organize your children into the proper number of
playing groups so that each group is pretty evenly
matched in ability.

2.

Try not to devote an entire session to one game or
or its variations.

Instead, plan a variety of games

and variations at each session.
3.

In introducing a new game to children, teach them
only the simple fundamentals to it first.

Name,

explain, demonstrate, and point out the incentive
or goal of each game before the children play it.
4.

State the rules and regulations briefly, but
clearly.

5.

Be ready to answer questions.

6.

Teach children variations to games after they have
learned the fundamentals and played the fundamentals
to them several times or during several sessions.

7.

Provide situations which give each child or group
an equality of opportunity to participate and
win.^

5
Arthur S. Green, Physical Education Activities Book
For The Primary Grades. (Minneapolis: T. S. Denison and
Company, Inc., 1963),p. 26
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RHYTHM AND DANCE
Elements in the Vocabulary of Movement
Various forms of dance should be included in the physical
education program of every grade of the elementary school.
Rhythmical activities may occupy as much as 50$ of the total
time devoted to physical activity for young children and
35$ for those in the middle grades.

The goal in education

is not to develop artists, but to give each child the
opportunity to gain control of his body so that he may
use it as a means of expression and to experience the joy
of moving freely and rhythmically.
Before asking children to "create," it is necessary
that we give them a basic vocabulary of movement to use.
Without a vocabulary the imagination cannot speak.
basic elements in a movement vocabulary are:

The

locomotor

skills, non-locomotor body movements, rhythm, space and
force.
The basic skills of locomotion are closely related
to all activities in the physical education program.^
These basic skills provide an excellent background in
movement on which to build rhythmical activities, since
movements to young children generally means going through
space from place to place.

It is also a logical place to

7
Mary Helen Vannier, and Mildred Foster, Teaching Physical
Education In The Elementary School, (Philadelphia: W. B.
Saunders Company, 1963) p. 194.
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begin because most children feel secure in these locomotor
skills.

Opening the door of movement through the basic

skill approach assists the inhibited shy child to gain
confidence by suggesting a vocabulary for him to use.
These skills form not only the background for creative
dance, but also form the basis of traditional dance steps
used later in the folk and social dances of the middle
and upper grades.^
Basic Skills of Locomotion
Even Rhythm

Uneven Rhythm

Walk

Gallop

Run

Skip

Hop

Slide

Jump
Leap
To move through space using the feet, contact is made
with the floor or ground.

This is the beginning of a sensing

of time and children should have many opportunities in
different ways to "exercise" and develop this rhythmic sense.
When the feet contact the floor, with the time between of
the same duration, the resulting rhythm is even; but if the
time between is of uneven duration, the rhythm is said to
8
~
Excerpts from: Nagel, Charles and Moore, Fredricka,
Skill Development Through Games and Rhythms. Palo Alto:
The National Press, i960.
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be uneven.

Various combinations of time intervals result

in rhythmic patterns.
A.

A simple definition of rhythm is arrangement or order,

in music it is created by the grouping of notes of different
value into patterns which are repeated.

In dance the move

ments of different parts of the body as they describe space
patterns in the air, and the floor patterns traced by the
feet in moving through space.
B.

Space is all around us.

we move from place to place.
as they swing and bend.

We cut through space when

Our arms make space patterns

Awareness of space and the patterns

created in space through the use of various directions and
levels can lead children to explore movement for the sheer
fun of creating a design in space.
C.

Non-locomotor movements include all movements the

body is able to execute while the feet remain stationary.
They include movements of the arms, legs, head and trunk
in a variety of swings, bends, twists, rotations and
stretches.

These non-locomotor movements are used alone in

combination with the locomotor skills to provide a myriad of
dramatic and expressive movement.
D.

Force has to do with the amount of energy expended

to do a certain movement.

Steps may be light or heavy, and

body movements strong, percussive, gentle and swinging.
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Children recognize these variations but often need direction
or suggestions to lead them into exploration.
With this simple and basic vocabulary to work with,
most children will feel sufficiently secure to experiment
with movement.

Large, vigorous, free, unhampered move

ments should always be encouraged and an atmosphere of fun
and enjoyment must always be present.9
A variety of areas of rhythmic expression should be
presented for all children.

The areas of rhythmic expression

for young children should include:
1.

Practice in the basic skills of Locomotion.
Be able to execute them.
Be able to do them to musical accompaniment

2. Free rhythms
Skipping, galloping, running, twirling, sliding, etc...
just for fun. Using all the basic skills above or
in combinations.
Excellent for practice of the skills, release of
tension, for expression of feeling, for sheef
activity.
3. Identifying rhythms
"I can be anything I want to be in my imagination."
Trains, airplanes, soldiers, bears, squirrels, bees, etc.
4. Dramatizing rhythms
To act out in movement stories, poems, ideas, emotions, songs

9

Ibid., 1966.
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5.

Singing Games.

6.

Simple Folk Dances

First Grade

Second Grade

Did you Ever See a Lassie

A Hunting We Will Go

The Farmer in the Dell

I see you

When I was a Shoemaker

Dance of Greeting

How D' ye Do My Partner

Chimes of Dunkirk

Pussy Cat

Seven Steps
Third Grade
Carrousel
Jump Jim Crow
Jolly is the Miller
Indian War Dance
Bean Porridge Hot

7.

Singing Songs

8.

Music for just listening and appreciation

9.

Rhythm instrument playing -- to accompany movement,
to accompany songs, to accompany dances."^

10
Physical Education in the Elementary School, Van Hagen,
Dexter and Williams, California State Department of Education,
1951.
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SOURCES FOR CREATIVE EXPRESSION
Children and teachers vary in their capacity to be
creative.

All classes will include those who need few

suggestions for their explorations of movement.

These

individuals are usually uninhibited, free and inherently
creative.

Others may be self-conscious, shy and inhibited

to the point of finding it difficult to move in even the
simplest manner.

Some children may need help in choosing

subjects for interpretation.

However, all material should

be in keeping with the "child's world" — the familiar
things that are about him; the thoughts and feelings close
to his heart; the ideas in his imagination.
The inspiration and material for creative expression
may be drawn from many sources.

The following suggestions

for teachers and children are derived from stories, poems,
rhythm songs, music, sounds, art, observation, ideas, and
feelings.
Rhythms of Locomotion:

walking, hopping, skipping, galloping,
stamping, marching, running, jumping,
sliding, gliding, trotting, leaping

Rhythms of Work:

tapping, hammering, sawing, hunting,
digging, shoveling, scrubbing, washing,
sweeping, reaping, threshing, hoeing
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Rhythms of Play:

bouncing ball, swinging, throwing,
jumping rope, clapping, rocking

Rhythm and Polk Dance Record Suggestions for Use in the
Primary Grades
I.

Childhood Rhythm Records

3 ten inch unbreakable re
cords to a series.

Series I.

Fundamental Rhythms:

Walk

Run, Skip, etc.
Animal and Toy Rhythms
Play and Character Rhythms,
etc#..
Series II.

Rhythm Combinations
Interpretive and Dance
Rhythms

Series III.

Polka, Schottische,
Mazurka, etc.

II.

Rhythm Is Fun

3 ten inch unbreakable
records in an album pre
pared by Fredricka Moore
and Inez Schubert.

Record I

Drum beats to accompany basic
locomotor skills, accent,
change of speed.

Record II

Music to accompany practice
of the walk, run, hop, jump,
skip, gallop, and slide
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Record III

Music for interpretation
(four compositions in
different meters and
quality).

III.

R.C.A.E. 82

Victor Record Library for
Elementary Schools.

Four

records of singing games.
IV.

Singing Games

Album I, Album II, Album III,
and Album IV for grades 1-4.
These records contain all
the singing games and
simple folk dances as listed
and recommended for these
grades in the California
State Guide of Physical
Education
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PHYSICAL DEVELOPMENT AND YOUTH FITNESS
"School programs should be directed toward helping all
pupils attain a high degree of fitness, special attention
being given to those children who are physically under
developed. 1,11 A program should begin with appraisal of
fitness.
Each child's status of physical fitness can be measured
by certain tests.

Various fitness tests have been developed

in recent years. Elaborate facilities or equipment are not
necessary to conduct these tests.
Three tests that measure fitness are presented in this
section.

These tests are recommended for elementary school

children. It is the school's responsibility to select a
test they feel is most suitable to their situation.
Dr. Kenneth H. Cooper of the United States Air Force
recently published a unique book entitled "Aerobics."1^
Extensive research by Dr. Cooper involving over 150,000
people led to the development of the Aerobics Point System.
With this system you know exactly how much and what kinds of
exercise you get by walking, running, bicycling, swimming, etc.

nPresident's Council on

Physical Fitness, Youth Physical
Fitness, Superintendent of Documents, United States Government
Printing Office, Washington, D. C. 1967.
12

Kenneth H. Cooper, Aerobics, M. Evans & Company, Inc.,
216 East 49th>Street, New York, New York, 1968.
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The basic test used by Dr. Cooper in determining
the degree of fitness of an individual is the distance a
person can cover in 12 minutes.

Students of thirteen years

of age and older as well as adults of all ages have partici
pated in this test.

The regulation 12-minute run/walk

test has not been researched with elementary age children,
but plans are being made for study in this area.
Teachers are encouraged to use the 12-minute run/walk
and set up their own norms for each grade level.

Students

should have a medical examination before entering school
or prior to participating in this test.

After you have

developed norms that you think are appropriate for each
grade level, you may want to share this information with
the Texas Education Agency.

Fitness Tests for Students
What is the distance they can cover in 12 minutes?
What is their fitness category?
Set up Fitness Category by Grades (l-6)

Distance - Run/ Walk

Fitness Category:
I Very Poor
II Poor
III Fair
IV Good
V Excellent
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Kirchner's Fitness Test for Grades 1-6
This five part test developed by Dr. Glenn Kirchner is
fully explained in his text, "Physical Education for Ele
mentary School

Children.it

is designed to measure

strength, endurance, power, and speed.
items comprise the test:

The following

standing broad jump, bench push-ups,

curlups, squat-jump, and thirty yard dash.
Mr. Peanuts' Guide to Physical Fitness
This twenty page booklet was prepared by Dr. Paul
14
Hunsicker for children under ten.
The following items
comprise the test:

flexed arm hang, trunk flexion, sixty-

second sit-ups, standing broad jump, fifty-yard dash, softball throw, and six hundred yard run/walk.
Twelve Minute RunAfalk
Research by Dr. Cooper has shown that the heart and
lungs are the essential organs in fitness.

Our objective is

to improve the fitness of boys and girls by increasing the
amount of oxygen through the body with aerobic exercises.

A

student should start out running, walk for a while if he gets
short of breath, then run some more.

It is important to keep

going for the full twelve minutes even if most of the time
—

Kirchner, Glenn, Physical Education for Elementary
School Children, Wm. C. Brown Company Publishers, Dubuque,
Iowa, 1966.
14
Paul Hunsicker, Mr. Peanut's Guide to Physical Fitness.
Standard Brands Educational Service, New York, 1968.
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is spent walking or in a slow jog. Eventually, students
should run 1.75 miles in 12 minutes.

The distance for

the twelve minute run/walk should be recorded for each
student.
American Association for Health Physical Education and
Recreation Youth Fitness Test Manual
This familiar test is designed to test basic physical
components of fitness through performance for ages ten
through seventeen.15
EXERCISES
Conditioning Exercises
Conditioning Exercises are designed to develop balance,
coordination, flexibility, strength, and endurance.

They

often require the use of muscles not frequently used in
everyday activities. Third grade children are improving
in their co-ordination and muscular strength and are
interested in activities that challenge them in these areas.
These exercises are designed with this interest in mind.
Second grade children are very active and many varied
types of activities are included in the program.

Only a

few minutes each week are devoted to these exercises.
Exercises requiring the child to lie down part of the
time will be classified as mat exercises and should be done
on a soft surface such as a tumbling mat or grass.

Standing

exercises require no special equipment or surface.
_

President's Council on Physical Fitness, AAHPER Youth
Fitness Test Manual. NEA Publication, Washington, D.C. 1967.

GRADE 2
Exercising; Requiring No Equipment or Supplies
Arm Rotators

Elbows-Knee touch

Pull and Stretch

Side bender

Arm stretch

Jogging

Shoulder stretch
Grade 2
Mat Exercises
Back arch
Push-ups

Grade 3
Conditioning Exercises
Angry cat-old horse stretch

Blast off

Coffee Grinder

All-four arm fling

Foot stretch

Write your name

Back bender

Rowing

Spring-Jump with alternate arm-

Jogging

swinging
Continous Rhythmic Exercises
Children love to exercise to music.

Continous

rhythmic exercises constitue a variety of actions such as
walking, running, marching, skipping, etc., which are exe
cuted to the accompaniment of a single musical selection.

Records, tapes, rhythm instruments, or a piano are
are all satisfactory in providing an accompaniment.

A

good example of continous rhythmic exercises is the
selection "Up up and Away" from the record album And
the Beat Goes On.
Rubber Band Exercises
A one and a half inch rubber band cut from a used
inner tube creates some additional interest in the exer
cises program.

In using the rubber bands, children should

not stand too close together and should not stretch the
bands toward their faces.

Examples - chest pull and leg

stretch.

16
Ambrose Brazeton. And the Beat Goes On for Physical
Education, pp. 13-14, Educational Activities and Kimbo
Educational Records, Freeport, N.Y., Deal, N.J.
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Graded Stunts and Self-Testing Activities
Stunts and tumbling activities make a unique con
tribution to the objectives of physical education at the
elementary school level.

General body conditioning and total

physical fitness are promoted in the well organized unit of
stunt and tumbling activities.

Specifically, strength,

endurance, and coordination are developed.

The nature of

these activities is such that they provide exercise for
parts of the body which most other physical education
activities leave undeveloped; a case in point is the shoulder
girdle, the muscles of which are rarely, sufficiently exer
cise except in stunts and tumbling activities.

Moreover,

these activities provide opportunities for developing flexi
bility and specific types of balancing abilities which most
other activities fail to contribute to significantly.
Many stunts, from the simple animal relays to the
most complex tumbling routines, encourage exploration of
movement.

For the very young, many of the stunts supply

needed opportunities for imaginative play which relates
the world of make-believe to their own.
The basic skills of falling correctly and controlling
the body in positions other than on the feet are readily
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17

learned and developed in stunts and tumbling.

,18

GRADED STUNTSJ

Grade II
Turk Stand

Spanker

Step Over the Wand

Egg Roll

Backward Kick

Jump and Slap Heels

Crab Walk

Bent Knee Hop

Forward Roll

Jumping Jack

Knee Lift

Backward Roll

Inch Worm

Kangaroo

Cartwheel

Free Standing

Mule Kick

Egg Sit

Full Squat

Bear Dance

Thread the Needle

Wicket Walk

Dip

Knee or Stump Walk

Balance Stand

Frog Dance

Grade III

Couple Stunts
Wring the Dishrag

Churn the Butter

Rooster Fight

Row Boat

Wheelbarrow

Hand Wrestle

Leap frog

Cock Fight

Pull Across

Tumbling Activities
Back To Back Roll

Backward Roll Progressions

Chartwhell Progressions
17
Gladys Andrews, Jeannette Saurborn and Elsa Schneider.
Physical Education For Todays Boys and Girls, (Boston, Allyn
and Bacon, Inc., I960), p. 257•

18

Hollis F. Fait, Physical Education For The ElementarySchool Child, (Philadelphia: W.B. Saunders Co. 1964), p. 288,
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Organizing for Instruction
Organization for instruction in these activities depends
upon the background of the pupils.

For those who are just

beginning, more individual instruction and guidance are re
quired than those who have developed a certain amount of skill.
Many of the activities can be introduced to the entire
class at once; and then, as actual practice begins, the
teacher may give individual instruction as needed.

The

introduction may be a demonstration of the stunt by the
teacher or by a skilled student.

The teacher should point

out the essential elements of a successful performance in
good form.

Such verbal explanation should always be clear

and concise.

Wall charts and other visual aid materials

illustrating the techniques of the stunts are also good

19

for mass instruction.

For certain types of activities, such as the forward
roll or cartwheel, the class can be lined up in rank file
and moved forward to the mats to perform one at a time
while the instructor observes and offers instruction as
each individual takes his turn.
Activities such as the foot and toe balance which do
not require forward movement can be taught in a circle
formation.

This enables the teacher to observe everyone

—

Ibid., p.

__

289.
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easily and to move about the circle giving help to any who
need further instruction.

For advanced activities and more

skilled students, the circuit technique of teaching may be
utilized.

The students are divided into groups according to

the activity they are working on; for example, one group
may be working on the Stand, another on forward rolls, yet
another on backward rolls.
group to instruct.

The teacher moves from group to

In order for this to be successful, the

students must have developed sufficient insight into the
skill so they are able to help each other and understand
any hazards involved.
Selecting Activities
Activities are chosen to insure progressive develop
ment of the students from Kindergarten through eight grade.
Some activities build on others; that is, they utilize
skills learned in activites presented earlier.

It's of

course, essential to their safety that students be able to
perform these lead-up skills before attempting the more
20
complex skills.
The activities described below have been
arranged in order of their complexity so that those which
are lead-up skill are presented before those activities which
are comprised of one or more of the basic stunt skills.
20
Hollis F. Fait, Physical Education For The Elementary
School Child, (Philadelphia, W.B. Saunders Company, 1964),
pp^279-260.
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Past experiences and skill development need to be taken
into consideration when selecting activities for any grade.
As a general rule, the grade level at which each of the des
cribed activities may be presented is indicated.

However,

if the pupils in a given grade lack experience in there
kind of activities or are below average in physical develop
ment, they may not be ready for the indicated activities.
On the other hand, their experience and development may be
such that they are ready for much more advanced stunts
and exercises.

It should be pointed out however, that

almost any activity group will enjoy and profit from it;
it is entirely possible, for example for seventh and eight
graders to enjoy the animal relay games as much as second
and third grade children if they are presented in a way
21
that is appropriate to their years.
Self-Testing Activities
Self-testing stunts are those activities in which the
individual child competes against his own previous performance.
Through these stunts and other self-testing activities, the
child learns about himself - the capacity of his body, his
physical courage, and his ability to control his environ
ment.
21
Ibid., p.

281.
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The following are among the "best of the self-testing stunts
which may be used in the second and third grade physical
education program and which may be also incorporated into
games.
Self-Testing Activities
Wheelbarrow
Squad
Playground, gymnasium
No equipment
One child places his hands on the floor in front of
him and extends his leg backward.
A second child grasps the first child's ankles and
raises his legs off the floor.
Greet the Toe
Squad, Mass
Gymnasium, Classroom, Playroom
No equipment
In a standing position the child grasps one foot
with both hands.

He then brings his foot up, and

attempt to touch it to his forehead without losing
his balance.
Objectives:
Flexibility
Balance
Play Skills:

greet the toe
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Turk Sit and Stand
Squad, Mass
Playroom, Gymnasium
No equipment
In a standing position, the child crosses one foot over
the other, extends his arms sideward, and sits down on
the floor without touching his hands to the floor for
support.

He then stands up without touching his hands

to the floor, or losing his balance.
Objectives:
Flexibility
Balance
Play Skills:

Turk sit and stand

The Top
Squad, Mass
Gymnasium, Playground, Playroom, Classroom
No equipment
Standing with his feet together, the child springs
into the air, and attempts to turn completely around
before landing.
Objectives:
Strength:

feet; legs; trunk.

Balance
Play Skills:

the top

64

Measuring Worm
Squad, Mass
Gymnasium, Playroom
Mats
The child places his fingers on the mat as close to
his toe as possible.

With his weight on his hands, as

well as on his feet, he walks forward on his hands,
keeping his feet stationary.

When the body is fully

stretched and in a straight line, he brings his feet
to his hands.

This entire process is repeated as

long as possible.
Objective:
Strength:

arms; shoulder-girdle; back; abdomen, legs.

Flexibility
Play Skills:

pO
Measuring worm.

Human Rocker
Squad, Mass
Gymnasium
Mats
The child lies face downward on the mat.
his body well, he grasps his ankles.

Arching

In this position

he rocks forward and backward on his chest and abdomen.
22
Dorothy La Salle, Guidance of Children Through Physical
Education. (New York, A.S. Barnes and Company. 194o), pp. 209211.
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Objectives:
Strength:

back

Flexibility
Play Skills:

human rocker

Movement Exploration
Movement exploration may be described as that part
of the physical education program in which the child dis
covers his own ways of moving.

This is usually done by

asking questions or presenting problems to be solved.
Children, because they are different, will respond to
problems in various ways.

For example:

if asked how

they can move their arms from the shoulders, some would
swing their arms, some would raise arms high over head,
some would twist their arms, etc.., and each child may be
able to answer a question or solve a problem in several
ways.

All should be given time to experiment with move

ments as well as movements of others.
Lessons may be concerned with why, where, how, what, and
with whom we move.

The teacher in giving the problem does

not make suggestions nor does she demonstrate possibilities.
In most cases children answer the problems with their own
movement rather than words.

If, occasionally one child

is asked to show what he has done, others are encouraged
to find another way to move, but not imitate.
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Problems may be repeated and are often varied, using
different parts of the body or different movements.
Imagination may be used to obtain desired quality of move
ments.

For example, children may walk like giants, soldiers,

or fairies.

Once they have the idea they will be able to

walk heavy, medium, and light.

Lessons, for the most part,
23
are based upon fundamental skills.
Suggested Problems in Movement
1.

Review the many ways of executing locomotor and
non-locomotor skills.

2.

Review combinations of locomotor and non-locomotor
skills.

3.

Make a number in the air with your arm.

Now see

if you can make that number on the floor by walking.
Can you make the number with your body?

(This can

be locomotor and non-locomotor.)
4.

With a partner see if you can keep moving in a
different way from your partner.

This can be loco

motor and non-locomotor.
5.

Using non-locomotor movements see if you and your
partner can keep moving with one person high and
the other person low.

Remember if your partner

23
Mollis F. Fait, Physical Education For The Elementary
School Child. (Philadelphia: W.B. Saunders Company, 1964),
pp^106-197.
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is high, you must be low.

I will clap my hands

for you to stop and I will try to catch you both
at the same level.

(This can also be done in groups

of three using high, medium, and low.)
6.

How many games that we play use seeing and/or sway
movements?

How many games use push and/or pull?

How many games use bend and/or stretch?
these are used in the games.

Show how

(Other locomotor and

non-locomotor skills may be used.)
7.

How many ways can you bounce a ball?

(Throw?)

(Each child should have a ball.)
8.

How many ways can you carry a beanbag?

A ball?

Can you carry one more ways than the other?
9.

Why?

How many directions can you move without running
into anyone?

All move at the same time, but when

you see you are about to touch someone you must
move in another direction.
10.

I have placed many different objects on the floor.
See if you can go around, through, under and over
oh

these objects without touching any of them.

2Tj
Ibid., p.p.

169-179.
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BASIC MOVEMENT
TERMS:
Locomotor Movements
Locomotor skills are those in which the child moves
from one place to another.

These skills include

walking, running, jumping, hopping, galloping, sliding,
skipping, and leaping.
Non-Locomotor Movements
Non-locomotor skills are those in which the child
remains in a given place and moves parts of his body
or uses his body to move objects.

These skills in

clude bending and stretching, swinging and swaying,
pushing and pulling, twisting, and turning, and shaking
and bouncing.
Body Mechanics
It is important that third-grade children be observed
for their progress in maintaining skills in body
mechanics which were developed in previous grades.
For the growing child, acquiring the ability to
stand, sit, squat, relax, start, and stop, push and
pull, and lift and carry is essential to proper
development.
Movement Exploration
Movement exploration may be described as that part
of the physical education program in which the

69
child discovers his own ways of moving.

This is usually

done by asking questions or presenting problems to be
solved.2^ Children, because they are different, will respond
to problems in various ways.

For example, if asked how

they can move their arms from the shoulders, some would
swing their arms, some would raise arms high over head,
some would twist their arms, etc., and each child might
be able to answer a question or solve a problem in several
ways.

All should be given time to experiment with movements

and to evaluate their movements as well as movements of
others.
Lessons may be concerned with why, where, how, what,
and with whom we move.

The teacher is giving the problem

does not make suggestions nor demonstrate possibilities.
In most cases children solve the problems with their own
movement rather than words.

If, occasionally, one child

is asked to show what he has done, others are encouraged
to find another way to move, but not to imitate.
Problems may be repeated and are often varied, using
different parts of the body or different movements.
Imagination may be used to obtain desired quality of move
ment.

For example, children may walk like giants, soldiers,

or fairies.

Once they have the idea, they will be able to

walk with heavy, medium, and light steps.
25
Texas Education Agency, Physical Education in the
Elementary School. (Austin, Texas! Bulletin 700, 1970), p. 265.
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The first step in movement exploration is to
acquaint each child with the instrument he will use—his
body.

In Kindergarten and first and second grades, pupils

discover the parts that move, how each part moves, and

26

many ways to move from one place to another.

As they dis

cover the parts that move, they learn the names of the parts
and the movements.

First experience include a variety of

movements rather than varities of one movement.

Suggestions

of movements from the pupils will indicate the experiences
they have had.

Third grade pupils may need additional

experience of this type.
Suggested Problems in Movement
1.

How many ways can you move a ball to your partner
using your arms?

2.

How many circular movements can you make in the
air?

Angular?

on the floor?
3.

Your feet?

Line?

How many can you make moving

Can you combine angles with cireles?

How many ways can you go over a big log?
12 inches off the ground?

Over a box?

A pole

Through

a barrel?
4.

Using your hands to lead, follow them in the
direction they move.
room.

Do this moving around the

Do this standing in one place.

Ibid., p.

268.
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Use other parts of the body—elbows, chest,
shoulders, etc.
5.

See how strong you can be in moving your arms.
Your legs.

Make strong movements, then weak move

ments with the arms, then legs.
6.

Use a quick, strong movement, then change to a
slow, weak movement.

Use a quick, weak movement

and change to a slow, strong movement.
7.

Sit on the floor and see how many ways you can
move your legs.

Can you balance yourself with

both legs off the floor?
Teaching Technique
It is only from creative teaching that creative move
ment experiences for children can evolve.

The following

suggestions, however, can help make these richly shared
educational experiences valuable to both the teacher and
the learner.
Class Control
Scattered formations with plenty of space available
for children to run, skip, and move freely about are needed
for the program.

From the beginning the teacher should

condition the children to stop, look, and listen when they
hear a given signal, such as a drum beat, piano chord, or
even a whistle.
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Problem Posing
Although each teacher should develop her own technique
for presenting problems, suggested one are:
What can...?

See if you might do this...?

Can anyone?
Who can do it

in a better, faster, lower, quieter (etc.) way...? or who
wants to make up a game using this...?
Safety
Often, since herein the element of competition is re
moved, few children will overact their limits and most will
set the more difficult tasks for themselves.

However, it is

suggested that having the children all run clockwise or
counterclockwise in a circle, start to move at the same time,
or play in a designated area will help them to become more
safety conscious.
Discipline
Authorities agree that far too many school discipline
problems are teacher caused.

Be sure, then, that your children

are working to achieve social behavior goals or to learn
mottos, such as "we take turns in this class," that they are
kept waiting too long for the "go" signal they are given
equipment to use, that they really do feel they can explore
27

or express themselves freely in this class.

27
Delia Hussey, Exploration of Basic Movement in Physical
Education. (Publication 4-322 TCH Detroit, Michigan, i960)
PP. 6-7.
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Suggested Equipment
Use as wide a variety of equipment as possible in this
program.

^
Suggested
are:

28Q

Many ropes of varying lengths

Hoops

Ball of all sizes

Barrels to roll

Tossing games

Car and bicycle tires,

Blocks of all sizes

inner tubes

Bars, ropes, jungle gyms

Balance beams and boards

Wands, broomsticks

Boxes if all size and weights

Parachutes

Climbing steps and ladders

Horizontal and window ladders

Beanbags

Benches

Low turning bars

Telephone poles, large tree

Teeters

trunks

Stilts and tin can walkers

Tumbling mats
Suggested Activities

(Locomotor Activities)

Walking

Balancing

Running

Bending

Hopping

Bouncing

Sliding

Crawling

Skipping

Galloping

Jumping

Stretching

Rocking

28
Hollis P. Fait, Physical Education For The Elementary
School Child. (Philadelphia: W.B. Saunders Company 2nd Ed.
1971), P. 147.
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Adapted Physical Education For
Atypical Children
Modern educational philosophy is based on the promise
that any child who is able to profit from the instruction
should be able to enroll in our public schools; consequently,
an increasing number of children with physical and mental
limitations are acquiring their education in classes with
normal peers, that is, children who have no physical or mental
handicap.

Today, in a typical elementary school, children

will be found who have partial vision, impaired hearing,
orthopedic handicaps, diabetes, epilesy, allergies, rheumatic
heart conditions, extremely low physical fitness, and poor
body mechanics.

In addition, there will be children of low

mentality but who are educable or trainable; they may be placed
in special classes for many subjects but are frequently in
cluded in the regular classes for physical education and free
play activities.
Almost every individual, regardless of his physical or
mental attributes or limitations, can benefit from some type
of physical education.

The physical education for a child

with a handicapping condition must, however, be planned and
conducted to serve his special needs.

To accomplish this is

the purpose of special education encompasses three types of
programs:

adapted physical education for those students with

physical and mental disabilities, corrective physical education
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corrective physical education for those with poor body mechanics,
and developmental physical education for those with very low
29
levels of physical fitness.
Adapted Physical Education is physical education modified
to fit the handicapped.

Adapting the physical education

activities to the abilities and limitations of the child en
sures optimum benefits from participation and offers maximum
protection against any possible aggravation of the handicapping
condition.

Of course, when suitable adaptation cannot be made,

the child should not be allowed to participate in the planned
activity.
The adapted physical program is an educational activity
and not one of correction or therapy.

Although therapeutic

benefits do result from participation in the physical program,
this is not the objective of the adapted physical education
program in the school situation.

The goal of the adapted

program is no different from that of the regular physical education
program:

to help student achieve optimum development in the
30
physical, mental, and emotional aspects of his life.
Objectives
Some of the specific objectives that should be emphasized
in presenting an adapted program follow:
29
"
7
Hollis F. Fait, Physical Education For The Elementary
School Child. (Philadelphia: W.B. Saunders Co., 1964), p. 206.
30
Ibid., p. 205.
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1.

To increase motor ability in fundamental and basic
sport skills.

2.

To increase level of physical fitness.

3.

To increase feeling of individual worth and under
standing of limitations while emphasizing potentialities.

4.

To develop appreciation for motor activity and sports
and thus to stimulate a desire for continued physical
fitness.

Organizing the Program
All children who need adapted activities for their physical
education should be identified at earliest possible time.

All

children should receive periodical physical examinations, and the
physician should make the recommendations for the kinds of
adapted activities when necessary.

The examining physician

should be aware of the type of program the school is able to
offer for various kinds of restricting conditions.
The guiding principles for determining whether the child
be included in the regular program or be given special acti
vities is the benefit he will receive.

If he cannot participate

to his advantage in the regular program, special activities
from which he will derive benefit should be provided.

The teacher

should be aware not only of the physical aspects but the
emotional and mental ones as well.

If there is a danger of

aggravating the condition or if the possibility of contributing
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positively to the child's well being is in any way in
questions, the child should not participate.
Ways of Modifying Activities
Many ways of modifying play activities are possible
for nearly all types of restricting conditions.
31
these modification involve:
1.

In general

Substitution of a sitting or lying position for a
standing position in activities such as shuffleboard and throwing bean bags at a target.

2.

Substitution of walking for skipping or running.

3.

Replacing throwing with underhand tossing.

4.

Changing from two-handed skills such as throwing
or catching, to one-handed skills.

5.

Decreasing distance.

6.

Slow tempo.

7.

Providing more rest periods.

8.

Supplying oral, visual, and Kinesthetic cues to
the player.

Activities suitable for class work upon the recommen
dation of a physician are:
Running games

Climbing (ladder)

Skipping

Jungle gym

31

Ibid., pp. 207-208.
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CHAPTER V
SUMMARY, CONCLUSION AND RECOMMENDATIONS
SUMMARY
The physical education program for grades two and three
consists of basic movement, exercises, rhythmic activities,
games and related activities, movement exploration, stunts
and self-testing activities.
An appraisal of physical fitness is made at the beginning
of school, at midterm, and at the end of school.

During the

year, activities which are designed to eliminate weakness
are taught.
A balanced program of instruction is necessary.

Skills

that may be used throughout life are taught at this time
emphasizing the need for a good foundation.
The content of the physical education program includes
all the physical activities children participate in through
planned instructions and extra - class activities.

Just how

these activities should be classified, however, has not been
agreed upon by members of the physical education profession.
Because of the latter confusion, the relative degree of emphasis
given each type of activity by grade level seem to depend
upon "authors preference, 11 and geographical location.
Obviously, the classification system used in the second

and

8o

third grade school program should be as simple

as possible to assist in the appropriate selection of
activities.

Once this is accomplished, the selection and

emphasis of activities should depend upon the objectives
as well as characteristics and needs of children.
CONCLUSION
This investigator concludes that in too many instances
present day physical education program for elementary students
are inadequate and ineffective in providing the kind of
experiences that are essential for growth and development.
A balance program of instruction and activities are
necessary for elementary physical education program.

Con

sideration must be given to skills, knowledge, attitudes
and interest that use carry over value and can be used
through life.
RECOMMENDATIONS
As a result of the study the investigator made these
recommendations:
1.

Provide for many large-group games and a happy,
secure, non-competitive social climate in grades
two and three.

2.

Use a wide variety of exploratory movements skills
with many kinds of equipment, such as climbing,
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jumping ropes, jumping from various heights, the
balance beam, stilts, and so forth.
3.

Stress creative play; provide for free play
periodically in grades two and three.

4.

In second and third grade stress chasing and
fleeing games that require agility and change i
of direction.

5.

Provide opportunities to keep hands and bodies
busy in grades two and three; change activities
often.

6.

Have children help to make rules regarding safety,
use of equipment, and other rules they are expected
to understand and obey.

7.

Proceed slowly with skill activities.

8.

It is recommended that frequent evaluations be made
regarding suggested program of that nature in
order to update the curriculum so that students
of this age and grade level can be exposed to
those educational experiences that are conducive
to total development.

9.

It is recommended that reading lists be included
where applicable at the conclusion of a chapter.
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